
   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Book of abstracts 
 

 

 

 

 

 

 

 

 

 

 

 

 

 



 2  
 

Content 
(in alphabetical order by session) 

Keynote speeches 

Ewa Dąbrowska 

How literacy supports language learning ........................................................................................ 3 

Friederike Lüpke 

Born to be wild. Small-scale multilingual repertoires meet restricted and regulated views of 

multilingualism ................................................................................................................................ 4 

General session 

Sandra Benazzo, Simona Anastasio, Pascale Trévisiol, Marzena Watorek 

Initial stages of French L2 in a migration context: An exploratory study on adult highly instructed 

refugees .......................................................................................................................................... 6 

Christine Czinglar, Katharina Karges and Franziska Förster  

Emerging L2 literacy in adult migrants: the interplay of linguistic and cognitive resources in reading 

and writing development ................................................................................................................. 7 

Mari D’Agostino and Clelia Farina  

Young Newly Arrived Migrants: multilingual repertoires, multilingual practices and multilingual 

second language teaching .............................................................................................................. 8 

Christine Dimroth, Eva Elpers, Nantke Pecht, Yazgül Simsek, Andrea Streckenbach 

L2-varieties at work: Managing interaction in a multilingual nursing team on a hospital ward ........ 9 

Marta Lupica Spagnolo  

Exploiting language variation for communicative purposes: The prepositions di/de in Italian in 

Transit ........................................................................................................................................... 10 

Rita Luppi and Chiara Arnone 

Second Language Acquisition in the language biographies of Kindertransportees ...................... 12 

Caterina Mauri and Eleonora Zucchini  

Stra-ParlaBO: documenting Italian spoken by plurilingual communities in the city of Bologna .... 13 

Poster session 

Lorenzo Albanesi and Kristýna Lorenzová 

Data in context: where do analytical constructions emerge? ........................................................ 15 

Julia Edeleva, Renata Shamsutdinova, Gina Go Manh 

Machine Learning-Based Assessment of Functional Literacy of Adult Emergent L2 Literates with 

History of Migration Through Background Variables .................................................................... 16 

EU Speak (Martha Young-Scholten, Belma Haznedar, Egle Mocciaro, Enas Filimban, Gareth 

Cooper, Joy K. Peyton, Marcin Sosiński, Rola Naeb) 

International training/development for those who work with adults with limited home language 

literacy ........................................................................................................................................... 18 

Clelia Farina and Kristýna Lorenzová  

From variation to competence: L2 Italian learning among newly-arrived plurilingual migrants with 

low literacy .................................................................................................................................... 19 

Emma Milano 

Dynamics of variation and fossilization in the spoken Italian of some adult Filippino migrants in 

Naples with different sociolinguistic background .......................................................................... 21 

Giulia Pizzolato 

Gender and language education: an intersectional perspective on Italian L2 courses for migrant 

women .......................................................................................................................................... 22 

 



 3  
 

Keynote speeches 
 

 

Ewa Dąbrowska 
(Friedrich-Alexander-Universität Erlangen-Nürnberg) 

How literacy supports language learning  
 
Theoretical linguists, and, in particular, syntacticians, frequently assert that language in its 

natural state is spoken (or signed); writing, on this view, is no more than an artificial add-on 

which is not very important theoretically. In contrast, language teachers and language 

education researchers view the acquisition of literacy skills as an important aspect of 

language learning, arguing that a person who cannot read and write (or who has not 

mastered these skills fully) has not fully mastered the language. In this talk, I argue that 

literacy supports language acquisition in important ways, and that some aspects of language 

are acquired mainly through the written medium.  

This statement comes as no surprise to researchers interested in adult second 

language learning. In recent years, we have seen a large number of studies showing that 

illiterate adults experience much more difficulty in learning a second language than their 

literate peers. This is true in both formal and naturalistic settings. While these studies are 

mostly correlational, there is also some research with literate language learners showing 

that participants exposed to mixed input (spoken and written) learn more than participants 

exposed to spoken input only.   

But even these researchers often assert that child first language acquisition is 

fundamentally different from adult L2 learning, in that children learn to speak before they 

learn to read; and in fact, it is the knowledge of spoken language which provides the 

foundation for acquiring literacy skills. While this is indeed the case in early childhood, more 

advanced language skills depend to a considerable extent on literacy. This is relatively well 

established for vocabulary and phonology, but more controversial for grammar – the main 

focus of this talk.   

To make this case, I review a number of studies demonstrating that there are 

substantial individual differences in adult native speaker’s command of the grammar of their 

language, and that many of these are tied to literacy. I then move on to discuss how exactly 

literacy may support the development of grammar. I examine three (mutually non-exclusive) 

scenarios:   

1) Experience with written texts provides more opportunities for learning complex and 

rare constructions, since these are more frequent in written texts.  

2) Written representations may act as a “processing crutch”, enabling learners to process 

forms they would not otherwise be able to understand or produce; abilities developed 

in this way may then also be transferred to spoken language.  

3) The availability of written representations facilitates reflection on form and the 

development of meta-linguistic awareness, which in turn supports the acquisition of (at 

least some aspects of) grammar.   

I argue that all three scenarios most likely contribute to literacy effects to some extent, and 

conclude with some implications for first and second language teaching.   
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Friederike Lüpke 

(University of Helsinki) 

Born to be wild. Small-scale multilingual repertoires meet restricted and 

regulated views of multilingualism  

 
Adult language learning, particularly in contexts of migration, is an issue of burning concern 

for many societies seeing a recent increase in migration, following a period of linguistic 

homogenisation and the creation of officially monolingual or regulated bilingual nation states 

(Yildiz 2012). In these societies, language learning has a long tradition as an institutionalised 

activity with incremental progression and an ideal end state – advanced proficiency in a 

standard language, with an imaginary native speaker as the benchmark and an emphasis 

on formal registers, particularly in reading and writing (Smith & McLelland 2018). Recent 

research in SLA, socio- and applied linguistics emphasises the need to broaden the 

spectrum of SLA research and take social factors and multilingual repertoires of learners 

into account more fully (Mocciaro & Young-Scholten 2025; Ortega 2019). I contribute to this 

endeavour through casting light on the shape and conceptualisation of multilingual 

repertoires and the nature of language and language learning in small-scale multilingual 

settings.   

Small-scale multilingualism is characterised by intense individual multilingualism and 

shared repertoires as part of daily language use, widely practiced in societies at the 

periphery of nation states across the globe (Lüpke 2016, in press; Singer & Harris 2016). 

Mobility and the willingness to adapt multilingual repertoires throughout the lifespan as well 

as an openness to interacting with diverse language users are central. Using language is 

the sole path to language learning, for children and adults alike, and learning is not focused 

on learning one named language but on pragmatically appropriate forms (which can be 

associated with different named languages) in different interactional contexts. Implicit, open-

ended and situational learning and transfer of skills lie at the heart of small-scale 

multilingualism. Language learning (apart from that of official languages of colonial 

provenance and foreign languages taught at school) is thus neither separated nor separable 

from everyday life, which is focused on oral, face-to-face interaction. In addition, individuals 

who receive formal and/or religious education acquire literacy in a colonial language or a 

language of religion and transfer these literacy skills to their entire repertoires through 

transferring the orthographic conventions of these focal languages of education (Lüpke 

2018, 2020). Because of the absence of (literacy in) a mother tongue, individuals are often 

regarded (and regard themselves) as illiterate in all but their educational languages.   

When migrating to countries with monolingual policies, the repertoires of small-scale 

multilinguals have been already reshaped through their complex migration journey. They will 

be further transformed in destination countries through mobility and future trajectories, 

exhibiting dynamics that cannot be captured in a framework centring an L1, often seen as a 

mother tongue or heritage language, and an L2, the official language of the host country. 

Multilinguals’ skills cannot be conceptualised as full competence in several complete 

monolanguages but are better seen as features, registers and modalities distributed across 

and crosscutting named languages. Similar observations hold for other contexts sometimes 

related to migration, for instance multilingual families (Wiese 2020), but also, e.g., for 

multimodal practices of sign language users (Kusters 2021).  I present core properties of 

small-scale contexts before discussing how they shed light on neglected social contexts of 
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language learning, learners’ agentive choices and aspirations, learning goals, attainment 

and assessment.   

 
Kusters, A. (2021, August 16). Small-scale sign multilingualism [Keynote address]. Typology of 

Small-Scale Multilingualism 2 (SSML2), University of Helsinki, Helsinki, Finland. 
https://www.helsinki.fi/en/conferences/small-scale-multilingualism-conference-2-ssml2 

Lüpke, F. (2016b). Uncovering small-scale multilingualism. Critical Multilingualism Studies, 4(2), 35–
74. 

Lüpke, F. (2018). Escaping the tyranny of writing: West African regimes of writing as a model for 
multilingual literacy. In K. Juffermans & C. Weth (Eds.), The Tyranny of Writing Revisited: 
Ideologies of the Written Word (pp. 129–148). Bloomsbury Academic. 

Lüpke, F. (2020). The writing’s on the wall: Spaces for language-independent and language-based 
literacies. International Journal of Multilingualism, 17(3), 382–403. 

Lüpke, F. (in press). Small-scale multilingualism. In M. Vandenbroucke, J. Declercq, F. Brisard, & S. 
d’Hondt (Eds.), Handbook of Pragmatics. John Benjamins. 

Mocciaro, E., & Young-Scholten, M. (2025). Literacy and L2 adults’ acquisition of L2 linguistic 
morphosyntax. In J. Herschensohn et al. (Eds.), The Cambridge Handbook of Second 
Language Acquisition (2nd ed.). Cambridge: Cambridge University Press. 

Ortega, L. (2019). SLA and the study of equitable multilingualism. The Modern Language Journal, 
103, 23–38. 

Singer, R., & Harris, S. (2016). What practices and ideologies support small-scale multilingualism? 
A case study of unexpected language survival in an Australian Indigenous community. 
International Journal of the Sociology of Language, 241, 163–208. 

Smith, R., & McLelland, N. (2018). Histories of language learning and teaching in Europe. The 
Language Learning Journal, 46(1), 1–5. 

Wiese, H. (2023). Grammatical Systems without Language Borders: Lessons from Free-Range 
Language. Berlin: Language Science Press. 

Yildiz, Y. (2012). Beyond the Mother Tongue: The Postmonolingual Condition. Fordham University 
Press. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.helsinki.fi/en/conferences/small-scale-multilingualism-conference-2-ssml2?utm_source=chatgpt.com
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General session  
 

 

Sandra Benazzoa  

Simona Anastasiob 

Pascale Trévisiolc 

Marzena Watoreka 

(University of Paris 8 & UMR SFLa; University of Toulouse 2 Jean Jaurès & NLPLb; 

University of Paris Sorbonne Nouvelle & DILTECc) 

Initial stages of French L2 in a migration context: An exploratory study 

on adult highly instructed refugees 
 

This presentation reports preliminary findings from a study on the acquisition of French as 

an additional language by adult migrants. The participants – 11 refugees from Afghanistan, 

Iran, and Turkey (including academics, journalists, artists, and students) – arrived in France 

in 2021 and took part in an intensive French language program (15 hours/week) at the 

University of Paris 8 over a six-month period in 2022, within the framework of the PALSSE 

project (Programme d’Accueil Langues et Savoirs pour étudiant·e·s en Situation d’Exil). 

The study pursues two main objectives: (1) to examine the acquisitional paths followed 

by these highly educated learners and compare them to those of less-schooled learners 

documented in the ESF project (Perdue 1993), in order to assess the influence of 

educational background and migratory context on L2 acquisition (cf. Benazzo et al. 2023); 

and (2) to identify the learners’ specific needs to better inform and tailor university-based 

reception and training programs. 

The focus of this presentation is on the linguistic development of the PALSSE 

participants, who were all total or false beginners at the onset of the program. Based on the 

analysis of oral and written productions (life stories) collected at the end of the training, we 

examine whether the acquisitional trajectory of these plurilingual learners of L2 French 

(Véronique 2021) differs from that of the monolingual learners in the ESF study, particularly 

with regard to the passage through a Basic Variety stage (Klein & Perdue 1997), and the 

development of finite verb forms for the expression of temporality (Dietrich et al. 1995; 

Benazzo & Starren 2007; Véronique et al. 2009). Given that all participants have some 

knowledge of English as an L2, we also consider the potential impact of their plurilingual 

competence on verb morphology (Hammarberg 2001). 

Preliminary results suggest that, despite their high level of education and the intensity 

of the course, PALSSE learners exhibit acquisitional paths similar to those observed in the 

ESF project. A Basic Variety-like stage lacking functional verb morphology appears thus to 

be a necessary step in the acquisition of L2 French. L2 English seems to influence the choice 

of the auxiliary in the construction of passé compose in postbasic varieties (preference for 

“avoir”) but not systematically.  

 

Benazzo, S., Dimroth, C., & Andorno, C. (2023). Back to the Basic Variety: Does it emerge only with 

specific learner profiles, environments and languages? In C. Granget, I. Repiso, & G. Fon Sing 

(Eds.), Language, creoles, varieties: From emergence to transmission (pp. 29–70). EuroSLA 

Studies. Language Science Press. 
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Benazzo, S., & Starren, M. (2007). L’émergence de moyens grammaticaux pour exprimer les 

relations temporelles en L2. Acquisition et Interaction en Langue Étrangère, 25, 129–158. 

Dietrich, R., Klein, W., & Noyau, C. (1995). The acquisition of temporality in a second language. 

John Benjamins. 

Hammarberg, B. (2001). Roles of L1 and L2 in L3 production and acquisition. In J. Cenoz, B. 

Hufeisen, & U. Jessner (Eds.), Cross-linguistic influence in third language acquisition: 

Psycholinguistic perspectives (pp. 21–41). Multilingual Matters. 

Klein, W., & Perdue, C. (1997). The Basic Variety. Second Language Research, 13(4), 301–347. 

Perdue, C. (Ed.). (1993). Adult language acquisition: Crosslinguistic perspectives. Cambridge 

University Press. 

Véronique, G. D. (2021). L’acquisition de la langue du pays de travail par des populations de 

migrants. In P. Leclercq, A. Edmonds, & E. Sneed-German (Eds.), Introduction à l’acquisition 

des langues étrangères (pp. 389–405). De Boeck Supérieur. 

Véronique, G. D., et al. (2009). L’acquisition de la grammaire du français langue étrangère. 

Hatier/Didier. 

 

 

Christine Czinglara 

Katharina Kargesb 

Franziska Förstera 

(University of Jenaa; University of Leipzigb) 

Emerging L2 literacy in adult migrants: the interplay of linguistic and 

cognitive resources in reading and writing development 
 

This paper explores the development and assessment of basic literacy skills in adult 

migrants learning German as a second language (L2). A central aim of the study was to 

develop and implement a multilingual, cross-linguistic assessment battery suitable for adult 

learners with limited literacy experience, so called LESLLA learners. Although a 

considerable amount of adult migrants in Germany (Grotlüschen et al. 2020) can be 

categorized as LESLLA learners, research on this population that does not rely on self 

reports is scarce in Germany. 

Research shows that reading and writing skills in the first or other previously acquired 

languages (L1) have a strong impact on the development of L2 literacy skills (e.g., Kurvers 

et al. 2015), but also on oral skills (e.g., Tarone et al. 2009) in LESLLA learners. The 

instruments targeted lower-level cognitive skills used in reading and writing, which can be 

automatized. A computerized picture selection task for word recognition, a paper and pencil 

word-level spelling inventory (adapted from Bear et al. 2020) and a text-level reading fluency 

task were administered in both German (L2) and the participant’s L1 (Arabic, Farsi-Dari, and 

Turkish) to capture cross-linguistic influences and identify potential transfer effects. In 

addition, we tested basic receptive vocabulary in German, phonological working memory 

and phonological processing (using two non-word repetition tasks), as potential factors 

influencing L2 literacy development. An in-depth questionnaire-based oral interview in the 

L1 added valuable information about the participants’ language background, social contacts 

speaking German (oral input) and every-day literacy experience (in L1 and L2). 

The data collected from 124 participants in literacy courses in Germany reveal a wide 

range of literacy profiles. While some participants already showed well-developed decoding 

and spelling skills in both their L1 and German, others had not yet developed reliable 
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grapheme-phoneme correspondences in either language. Considerable variation was 

observed within the L1 groups, but even across this highly heterogeneous sample, L1 

literacy skills as measured by our instruments emerged as a key factor in L2 literacy 

acquisition. The findings underscore the complexity of assessing early literacy skills in 

linguistically and educationally diverse adult populations. They also highlight the need for 

multilingual and flexible diagnostic tools to identify learners’ strengths and challenges. The 

study provides insight into the basic building blocks of L2 literacy and contributes to the 

development of evidence-based literacy assessment for adult learners in L2 German and 

most importantly also in L1 Arabic, Farsi-Dari and Turkish. 

 

Bear, D. R., Invernizzi, M., Johnston, F., & Templeton, S. (2020). Words Their Way: Word Study for 

Phonics, Vocabulary, and Spelling Instruction. Harlow, United Kingdom. 

Grotlüschen, A., Buddeberg, K., Dutz, G., Heilmann, L., & Stammer, C. (2020). Low literacy in 

Germany: Results from the second German literacy survey. European Journal for Research 

on the Education and Learning of Adults, 11(1), 127–143. 

Kurvers, J., van de Craats, I., & van Hout, R. (2015). Footprints for the future: Cognition, literacy and 

second language learning by adults. In I. van de Craats, J. Kurvers, & R. van Hout (Eds.), Adult 

Literacy, Second Language and Cognition (pp. 7–32). Nijmegen. 

Tarone, E., Bigelow, M., & Hansen, K. (2009). Literacy and Second Language Oracy. Oxford & New 

York. 

 

 

Mari D’Agostino 

Clelia Farina 
(University of Palermo) 

Young Newly Arrived Migrants: multilingual repertoires, multilingual 

practices and multilingual second language teaching 
 

Despite the high number of migrants who, during early childhood, adolescence, and 

especially throughout their migratory journeys, have been immersed in learning 

environments characterized by high levels of multilingualism, linguistic research still 

struggles to adequately address the specificities of this learner profile. This includes the 

spontaneous processes of language acquisition, their linguistic practices in host countries, 

and the necessary adaptations in educational practices that could support their acquisition 

of the host country’s language. This contribution aligns with a research perspective that 

considers it essential to dismantle the monolingual bias and native speakerism, which hinder 

the understanding of language learning models and practices different from those still widely 

dominant in the so-called Global North (Ortega 2019; Benson 2021; Clément & Norton 

2021). It forms part of a broader study on a large cohort of young people who have recently 

arrived in Italy via the Mediterranean route (D’Agostino 2021). In recent years, after 

conducting a series of ethnographic investigations into how the plurilingual repertoires of 

these migrants are activated and expanded during the migratory journey, we have focused 

on how learners with limited literacy engage with Facebook as a natural context for the 

plurilingual appropriation of written language (D’Agostino & Mocciaro 2021; D’Agostino, 

Mocciaro & Ba in press). In this paper, starting from the observation of these spontaneous 

practices, we propose pedagogical models for LESSLA plurilingual learners that integrate 

plurilingual (because people express themselves through multiple languages and varieties) 
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and mistilingual (because different varieties are mixed even within a single utterance) input 

from the earliest stages of literacy acquisition. We also discuss how oral interaction contexts 

among young migrants can be described as spaces where community members mediate 

and negotiate meaning, and acquire new languages in ways that mirror the dynamics of 

everyday interaction in their places of origin and along the migration route.  

  

Benson, C. (2021). L1-based multilingual education: What is working and what is slowing us down. 
In Harding-Esch, P., & Coleman, H. (Eds.), Language and the Sustainable Development 
Goals: Selected proceedings from the 12th Language and Development Conference, Dakar, 
Senegal 2017 (pp. 17–29). 

Clément, R., & Norton, B. (2021). Ethnolinguistic Vitality, Identity and Power: Investment in SLA. 
Journal of Language and Social Psychology, 40(1), 154–171. 

D’Agostino, M. (2021). Noi che siamo passati dalla Libia. Giovani in viaggio fra alfabeti e 
multilinguismo. Bologna: il Mulino. 

D’Agostino, M., & Mocciaro, E. (2021). Languages and literacy in new migration: Research, practice 
and policy. LESLLA Symposium Proceedings, 14(1). 

D’Agostino, M., Mocciaro, E., & Ba, A. (in press). Emerging literacy in multilingual digital practices of 
young adult African learners. In C. Czinglar, K. H. Perry, & K. Schramm (Eds.), Adult migrants 
learning literacy in a new language (pp. 68–94). London: British Council Publishing. 

Ortega, L. (2019). SLA and the study of equitable multilingualism. Modern Language Journal, 103(1), 
23–38. 

 

 

Christine Dimroth 

Eva Elpers 

Nantke Pecht 

Yazgül Simsek 

Andrea Streckenbach 
(University of Münster) 

L2-varieties at work: Managing interaction in a multilingual nursing 

team on a hospital ward 
 

Our longitudinal study (2024-2027) investigates the functional properties of spoken  

L2-varieties of German and their use by migrant nurses working in a multilingual team on a 

hospital ward in Germany. The project extends the existing body of research on adult 

migrants’ L2 development in several ways:  

• Our participants are intermediate learners of L2 German (roughly a B1-B2 level) with 

diverse L1 backgrounds. They have a high educational qualification, and they need 

to speak, write, and understand German in challenging communicative situations.  

• The participants’ acquisition process involves a mixture of tutored and untutored 

learning that typically started with specialized German language classes before 

migration and continues through language contact at work, partly supplemented with 

additional courses.  

• We collected production data under controlled conditions outside the hospital (film 

retellings, map tasks), conducted semi-structured interviews with L1 and L2-speakers 

of German, and made recordings of authentic professional interactions at the 

workplace (routine handover meetings and about 6,5 hours of work-related 

interactions where 2-3 participants speak about various aspects of organization and 



 10  
 

medical care). These data do not only inform us about formal and functional 

properties of the L2-varieties (including language for special purposes). They also 

allow us to study the structure of authentic interactions (turn taking, topic 

management, the expression of stance and roles in the team).  

• Important portions of the data involve interactions between two or more L2-speakers. 

L2- speakers encounter different non-standard variants of German as a Lingua 

Franca on the hospital ward. They contribute to the amount of variation present in the 

team and – together with their L1-speaking colleagues – they also have an impact on 

emergent properties of the Lingua Franca. It is thus oversimplified to equate “the 

input” with some native/standard variety, and acquisition with a one-way adaptive 

development towards a well-defined “target language”.  

• As the semi-structured interviews reveal, normative attitudes experienced in 

language classrooms and testing situations as well as negative attitudes towards L2-

varieties can sometimes lead to a devaluating view of one's own or other speakers’ 

language competences. This is at odds with the functioning of a professional team 

and challenges its team spirit.  

In the talk we will present first analyses of interactive episodes from the hospital ward and 

try out a combination of different methodological approaches: a Learner Varieties approach 

(Klein & Perdue 1992) focusing on structural properties of utterances employed for the 

resolution of particular tasks (e.g. the expression of information continuity or contrast), a 

Functional Pragmatic approach (Rehbein 1977) focusing on the institutional constraints 

regulating or perhaps restricting the communication in the working team (Ehlich & Rehbein 

1994), and an interactional linguistic approach (Couper-Kuhlen & Selting 2001) focusing on 

micro-level negotiations of roles and relations in team members’ interactions. We will also 

address the challenges of finding useful methods for analyzing production data from a 

dynamic context that is shaped by institutional and work-related constraints, by the daily 

contact of varieties with varying degrees of legitimacy, and by processes of Lingua Franca 

formation on the group level.  

  
Couper-Kuhlen, E., & Selting, M. (Eds.) (2001). Studies in Interactional Linguistics. Amsterdam.  
Ehlich, K., & Rehbein, J. (1994). Institutionsanalyse. Prolegomena zur Untersuchung von 

Kommunikation in Institutionen. In: G. Brünner & G. Graefen (Eds.): Texte und Diskurse. 
Methoden und Forschungsergebnisse der Funktionalen Pragmatik. Opladen: Westdeutscher 
Verlag, 287–327.  

Klein, W., & Perdue, C. (1992). Utterance structure: Developing grammar again. 
Amsterdam: Benjamins.  

Rehbein, J. (1977). Komplexes Handeln. Elemente zur Handlungstheorie der Sprache. Stuttgart: 
Metzler.  

 
 
 

Marta Lupica Spagnolo 
(University of Potsdam) 

Exploiting language variation for communicative purposes: The 

prepositions di/de in Italian in Transit 
 

This paper investigates the use of the prepositions di/de ‘of/from/by’ in Italian-based 

multilingual practices, referred to as ‘Italian in Transit’ (IiT). IiT skills are acquired in informal 

settings by multilingual migrants and refugees during their migration or escape routes in Italy 
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and are occasionally reactivated, particularly for phatic purposes, after moving onward to 

other countries. Thus, IiT practices are deeply shaped by untutored modes of acquisition 

and (re)use, as well as by the highly superdiverse and “truncated” (Blommert 2009) 

repertoires of their speakers.  

My dataset comprises 23 interviews with IiT speakers from sub-Saharan West Africa 

working as street vendors in a park in Berlin (Germany). In some interviews, the preposition 

di and its variant de have independently developed the innovative functions of expressing 

definite articles and/or marking direct objects: see chiudi di porta ‘[they] close of door’ or lui 

non piace la estranieri non è solo di neri ma di stranieri ‘he does not like the foreigners [it] is 

not only of blacks but of foreigners’. As invariant forms, di/de can replace both masculine 

singular/plural (il/l’/lo; i/gli) and feminine (la; le) determiners, typically occurring postverbally 

rather than preverbally (see example above). Nonetheless, inter- and intra-speaker variation 

is high, while articles and prepositions are often omitted in IiT.  

The emergence of these new functions for di/de can be partly explained by contact 

with other languages. Consider, for instance, the formal and functional similarities with the 

German definite articles der/die/das or the French partitives du/de la/des. Moreover, unlike 

Standard Italian, southern Italo-Romance varieties, to which numerous participants were 

exposed, show variable patterns of differential object marking (Di Salvo & Nagy 2022), while 

northwestern regional Italian varieties tend to display more widespread use of the partitive 

di/de, likely influenced by contact with local dialects (Cardinaletti & Giusti 2020). However, 

prepositions’ overextension and their refunctionalization as determiners are also observed 

in informally acquired Italian learner varieties (Bernini 1986) and contact varieties (Berruto 

et al. 1990), regardless of their speakers’ L1 or other known languages.  

This study analyzes the distribution of di/de to identify their functions and usage 

conditions (e.g., utterance position, informational status of the introduced items) in the 

collected interviews. Particularly, two developmental continua are identified: one from 

generalized prepositions to broader markers of syntactic dependency (cf. also Bernini 1986), 

and a more innovative one from partitive constructions to determiner-like uses. Furthermore, 

this paper discusses sociolinguistic factors influencing these patterns, including the 

speakers’ linguistic repertoire and Italian regions of residence. Overall, the 

refunctionalization – or “reassemblage” (Pennycook 2021) – of prepositions di/de illustrates 

at the linguistic level the speakers’ agency in mobilizing both Type I variation (i.e., 

interlanguage variation between target-like and non-target-like forms) and Type II variation 

(i.e., variation within the target language itself; Howard et al. 2013) to meet specific 

communicative needs.  

 

Bernini, G. (1986). Le preposizioni nell’italiano lingua seconda. Quaderni del Dipartimento di 
Linguistica e Letterature Comparate, 3, 129–152. 

Berruto, G., et al. (1990). Interlingue italiane nella Svizzera tedesca. In E. Banfi & P. Cordin (Eds.), 
Storia dell’italiano e forme dell’italianizzazione (pp. 203–228). Roma: Bulzoni. 

Blommaert, J. (2009). Language, Asylum, and the National Order. Current Anthropology, 50(4), 415–
441. https://doi.org/10.1086/600131 

Cardinaletti, A., & Giuliana, G. (2020). Indefinite Determiners in Informal Italian: A Preliminary 
Analysis. Linguistics, 58(3), 679–712. https://doi.org/10.1515/ling-2020-0081 
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Rita Luppi 
Chiara Arnone 

(University of Bologna) 

Second Language Acquisition in the language biographies of 

Kindertransportees 
 
Learning a new language after forced migration has hardly ever been studied from the 
perspective of children (Thüne & Brizić 2022). At the core of the language biographical 
approach, which is commonly used in multilingualism research (Pavlenko 2007), is not the 
way language competences develop over the lifespan, rather the interrelation between 
language learning, memory of past events, and experiences (Franceschini 2002). Our 
contribution is framed within the project Minors on the Move: Mapping forced migration from 
Nazism and its testimonies (PRIN 2022; PI: Prof. Dr. Simona Leonardi, University of Genoa). 
Specifically, we will examine the language biographies of the corpus FEGB – Flucht und 
Emigration nach Großbritannien (‘Flight and Emigration to Great Britain’; cf. Database for 
Spoken German of the Leibniz-Institut für Deutsche Sprache Mannheim), which was 
collected by Eva-Maria Thüne (University of Bologna) 2017-2018 in Great Britain (Thüne 
2019).  

Half of the interviews were conducted (in German) with Kindertransportees, i.e. (mostly 
Jewish) children aged 4-16 who could flee to the UK and escape Nazi regime in 1938-1939 
thanks to the rescue operation known as Kindertransport (Craig-Norton 2019). As the 
speakers largely had very little or no knowledge of English prior to migration, learning the 
new language was one of the most challenging issues they had to cope with upon arrival 
(Thüne 2020). Consequently, German generally became a heritage language (Montrul & 
Polinsky 2019). In our presentation we will analyse selected interviews of the corpus FEGB 
that shed light on aspects related to Second Language Acquisition, e.g. shame for one’s 
accent, unavoidable mistakes, self-learning through reading, listening to radio broadcasts 
and watching films, types of adaptation following the admission to English schools (Thüne 
2019, 2022).  

Moreover, the methodology adopted to collect data, i.e. the language biographical 
approach, enables us to bring to the surface what Busch (2017) calls the Spracherleben 
(‘the lived experience of language’), thus also focusing on “the way dramatic or recurring 
situations of interaction with others become part of the repertoire, in the form of explicit and 
implicit linguistic attitudes and habitualized patterns of language practices” (Busch 2017: 
350). Our contribution, which combines aspects of Conversation Analysis (Deppermann 
2008) and Narrative Analysis (De Fina/Georgakopoulou 2012), seeks to overcome the 
traditional focus on specific skills in language production and comprehension by examining 
how Kindertransportees coped with the fast acquisition of the English language within the 
frame of language and trauma (Busch & Busch 2013). It hence provides a broader overview 
of the “interconnected architecture of the bilingual mind” (Godfroid & Hopp 2023: 3). 
 
Busch, B. (2017). Expanding the notion of the linguistic repertoire: On the concept of 

Spracherleben—the lived experience of language. Applied Linguistics, 38(3), 340–358. 

Busch, B., & Busch, T. (2013). Sprachen der Verletzung, Sprachen als Ressource: Mehrsprachigkeit 

und traumatisches Erleben. In A. Lampe, P. Abigaard, & K. Ottomeyer (Eds.), Mit beiden 
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Caterina Mauria  

Eleonora Zucchiniab  
(University of Bolognaa; Masaryk University, Brnob) 

Stra-ParlaBO: documenting Italian spoken by plurilingual communities 

in the city of Bologna 
 

This paper presents Stra-ParlaBO, a new module of the KIParla corpus (Author et al. 2019), 

which documents the language of individuals with a background of international migration 

living in Bologna. The presentation will describe the corpus design and data collection 

methodology, provide a socio-biographical profile of the speakers, and illustrate the 

methodological choices adopted in managing transcription. 

Stra-ParlaBO includes 62 hours of conversation and involves over 100 plurilingual 

speakers from four language communities: Bengali, Chinese, Moroccan, and Ukrainian. 

These participants have diverse migration experiences and highly heterogeneous profiles, 

both in general and as learners. The corpus features two types of interaction, semi-
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structured interviews and free conversation, the latter being particularly rare among existing 

corpora of spoken Italian. 

Thanks to its specific design and the availability of detailed metadata, which are key 

features of the KIParla approach, Stra-ParlaBO can support a wide range of research 

questions. It can also be analyzed in conjunction with other modules of the corpus, allowing 

researchers to include plurilingual speakers’ varieties in a broader portrait of contemporary 

spoken Italian. 

On the one hand, the focus on four specific communities enables the investigation of 

L1 influence on linguistic patterns and facilitates case studies based on particular 

repertoires. On the other hand, the corpus offers the opportunity to explore language use 

across a wide spectrum of social and biographical profiles. For example: 

• 73% of participants migrated to Italy as adults (over 16 years of age), 5% arrived 

between ages 8 and 15, and 20% in early childhood or were born in Italy; 

• 45% have been in Italy for over 10 years, 12% between 5 and 10 years, and 24% for 

less than 5 years; 

• Only 10 participants report having learned Italian in institutional contexts. 

 

Stra-ParlaBO is also innovative in terms of data collection, which follows an ecological 

approach. Semi-structured interviews are conducted in familiar settings for the interviewees 

and follow Labovian principles (Labov 1984; Tagliamonte 2006). Free conversations are 

recorded in contexts where Italian is used spontaneously by community members, either 

because it has become the shared language of communication within the community (e.g., 

kitchen-table conversations) or because the interactions take place in mixed-language 

environments such as cultural associations or L2 language schools. 

The inclusion of plurilingual speakers’ varieties introduces additional challenges for 

transcription. We will present the solutions adopted to faithfully represent language use while 

ensuring that the resource remains searchable and suitable for quantitative analysis.  

 

Labov, W. (1984). Field methods of the project on linguistic change and variation. In J. Baugh & J. 

Sherzer (Eds.), Language in Use: Readings in Sociolinguistics (pp. 28–54). Englewood Cliffs, 

NJ: Prentice-Hall. 

MacWhinney, B. (1992). The CHILDES project: tools for analyzing talk. Child Language Teaching 

and Therapy, 8(2), 217–218. 

Tagliamonte, S. (2006). Analysing Sociolinguistic Variation. Cambridge: Cambridge University 

Press. 
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Lorenzo Albanesi  

Kristýna Lorenzová  

(Masaryk University, Brno) 

Data in context: where do analytical constructions emerge? 
 

Studies on naturalistic second language acquisition in migration contexts have 

documented the existence of non-target morphosyntactic patterns in the interlanguages of 

learners with different L1/LT pairs, where a basic (i.e., morphologically unanalyzed) form 

of a lexical verb is combined with a functional element, such as the copula or the light verb 

‘do’ (e.g. sono fermare ‘(rougly) I am I stop, i.e. I stopped’; fare dentifriciə ‘(roughly) to do 

toothpaste, i.e. to brush teeth’), encoding grammatical information otherwise conveyed by 

inflection on the main verb in the target language (see Bernini 2003; Benazzo & Starren 

2007; Julien et al. 2016; Mocciaro 2020; Pfaff 1992; Starren 2001). According to Bernini 

(2003), these patterns are temporary compensatory strategies that tend to vanish once 

finiteness becomes morphologically marked on the lexical verb. However, Mocciaro (2020) 

has shown that in learners with low literacy, such analytical strategies may persist longer 

and appear more stable in the micro-diachronic development of interlanguages. Other 

factors may also contribute to their emergence and persistence. One is the scarcity of input 

in the target language, due to limited interaction with native speakers; another is the very 

nature of traditional data elicitation methods — such as interviews or narrative tasks — 

which may provide indirect input and facilitate the emergence of analytical constructions 

by priming specific grammatical patterns (Mocciaro 2025). 

In this study, we question the possible influence of such factors on the emergence of 

analytical constructions by reviewing two L2 corpora featuring comparable communicative 

tasks (e.g., interviews, narratives, picture-based descriptions), but representing different 

learner populations: 

• the European Science Foundation (ESF) corpus (Feldweg 1991; Perdue 1993), a 

longitudinal collection of oral data from 40 adult migrants in Europe acquiring second 

languages in informal immersion contexts with sporadic interaction in the L2. Fr this 

study, L1 Italian – L2 German; L1 Punjabi – L2 English; L1 Spanish – L2 French; L1 

Turkish – L2 German); 

• and the MUNITA corpus, a longitudinal corpus of L2 Italian from Slavic learners (L1 

Czech, Slovak, etc.) in a university setting, with limited naturalistic input and 

classroom-bound L2 exposure (Lorenzová & Albanesi 2025). Our methodology 

involves a comparative analysis of the contexts in which non-target analytical 

constructions occur in both corpora, controlling task types, and discourse contexts. 

Where possible, we will also report on learners’ profiles.  

The work is part of a collaborative research project that investigates, across multiple 

datasets, the emergence and persistence of non-target grammatical strategies in low-input 

environments. Following Mocciaro (2025), we will test the hypothesis that elicitation design 



 16  
 

and low input jointly affect the likelihood of analytical constructions emerging and 

potentially stabilizing in learner varieties. The findings are expected to contribute to a 

broader understanding of the mechanisms of morphosyntactic development in L2 

acquisition under constrained conditions, and to refine methodological reflections on how 

the design of communicative tasks interacts with learner output. 

 

Acknowledgements: This work was supported by the European Regional Development Fund 

project “A lifetime with language: the nature and ontogeny of linguistic communication (LangInLife)” 

(reg. no.: CZ.02.01.01/00/23_025/0008726). 
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Machine Learning-Based Assessment of Functional Literacy of Adult 

Emergent L2 Literates with History of Migration Through Background 

Variables 
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Diagnosing language abilities and, specifically, literacy skills of adult emergent multiliterates 

has remained significant across various contexts for quite some time. Besides its didactic 

relevance within academic programs, the assessment of L2/Ln proficiency has an important 

social and economic impact. Functional literacy (the practical ability to read and write) is one 

of the three core components of overall literacy in models such as PIAAC (Desjardins 2020) 

– an international framework that evaluates the competencies adults need to function 

socially and achieve personal and professional goals in developed countries (Kyröläinen & 

Kuperman 2021).  

However, methods that are currently widely used to assess functional literacy in adult 

emergent L2 literates are often labor-intensive in terms of data collection, processing and 

analysis (Hooft et al. 2021). Additionally, these methods tend to rely on assumptions related 

to linguistic distance between L1 and L2 and interpretations of error patterns. Thus, they do 

not adequately account for individual cognitive and psychological differences as well as 

environmental factors. The cognitive skills which are a prerequisite for functional literacy 

development are mediated by environmental factors. For instance, learners with extended 

formal education typically demonstrate more advanced metacognitive abilities (Arsyad & 

Villia 2022). Though social background variables influence learning gains only indirectly 

(Gujord 2023; Deygers et al. 2022), they are more readily accessible. Collecting biographic 

and environmental data does not require resource-intensive procedures or the involvement 

of highly specialized experts. 

We draw on the assumption that functional literacy is determined by a constellation of 

proximal and distal factors which are interrelated. However, different factors (cognitive vs. 

biographic) may not be equally informative regarding various literacy outcomes (e.g., 

technical literacy vs. Functional literacy). We trained both supervised and unsupervised 

machine-learning models using participants’ biographic (e.g. time spent in the host country, 

years of schooling) and psychological (e.g. self-reported language proficiency) data to 

predict formal indicators of L2 German reading and spelling proficiency in adult emergent 

multiliterates living in Germany. 

Our findings contribute to a better understanding of how computational models can 

operate on the attributes of the reader or language user rather than on immanent 

characteristics of texts and how these attributes correlate with formal measures of language 

acquisition. 
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Universityd; Center for Applied Linguistics, Washingtone; Granada Universityf; Northumbria 

Universityg) 

International training/development for those who work with adults with 

limited home language literacy  
 
Refugee adults from the worldwide population of 773+ million with limited formal education 

and basic literacy (UNESCO 2020) resettle in literate societies and are expected to gain oral 

and literacy skills in a new language. This can take eight times longer than for the educated 

and literate (Condelli et al. 2003; Schellekans 2011). Research on acquisition of 

morphosyntax and development of reading demonstrates their potential for success 

(Hawkins 2001; Kurvers et al. 2010; Young-Scholten & Naeb 2010). External factors such 

as teaching by knowledgeable practitioners have an influence beyond some other factors, 

for children (Verhoeven et al. to appear) and for these adults (Condelli et al. 2010). Under 

Article 26 of the Declaration of Human Rights, everyone has the right to free, basic 

education. These adults are beyond free, compulsory schooling and limited resources 

include training/professional development for teachers/tutors.  

An international team designed six-week on-line courses in English and also several 

languages of countries where these adults move. We discuss decisions about course 

content based on teacher cognition (Borg 2006); relevant teacher competences (Franker & 

Christensen 2013; Vinogradov & Liden 2009) and a practitioner needs survey. The resulting 

six non-credit-bearing courses cover relevant research on morphosyntax acquisition; 

vocabulary learning; a psycholinguistic approach to reading; language and literacy in social 

context; child and community bilingualism; introduction for teachers/tutors new to working 

with these learners.  

Nearly 2000 practitioners from 40 countries have enrolled in these courses. Despite 

challenges in assessing online training/development’s effectiveness, we have qualitative 

documentation of  knowledge gains and perceived usefulness and value from discussion 

forum exchanges where participants respond to activities set and answer questions mentors 

pose; course-final evaluation comments; answers to questions for an optional certificate of 

https://doi.org/10.1111/flan.12432?utm_source=chatgpt.com
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completion. Analysis indicates that courses meet participants’ needs. Follow-up with a 

subset of practitioners suggests that these courses are also influencing their students’ 

progress.    
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Clelia Farinaa  

Kristýna Lorenzováb  

(University of Palermoa; Masaryk University, Brnob) 

From variation to competence: L2 Italian learning among newly-arrived 

plurilingual migrants with low literacy 

 

In research on language acquisition and sociolinguistics, theoretical models and analytical 

categories—though attentive to variation and change—have developed on separate lines. 

In Italy, despite attempts to integrate the two perspectives (D’Agostino 2017; D’Agostino & 

Mocciaro 2021), new speaker profiles are reshaping the Italian-speaking community (L1 and 

L2) and expose the limits of this divide. This study originates in Palermo and focuses on 

young migrants with little or no schooling, whose multilingual repertoires are fluid and mobile 

(Blommaert 2010; D’Agostino 2022; Lüpke & Cissé 2023), shaped by undocumented 

migration across diverse ecologies. Since 2012, many of these speakers have attended 

Italian L2 courses at the School of Italian for Foreigners, University of Palermo (ItaStra), 

which places their productions at the center of its linguistic research (D’Agostino et al. 

forthcoming). Despite long-term settlement, this profile remains marginal in SLA literature 

(Mocciaro 2020), due to the complexity of repertoires—involving languaging scarcely 

https://doi.org/10.5281/zenodo.8004075?utm_source=chatgpt.com
http://uis.unesco.org/en/topic/literacy?utm_source=chatgpt.com
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documented in Western contexts—and to multilingualisms resistant to Northern analytical 

tools (Pennycook 2010; D’Agostino 2021). This calls for intersections between acquisition 

and sociolinguistics, to capture relations between competence, variation, and situated use 

(Firth & Wagner 1997; Tarone 2007; Ortega 2016; Gudmestad & Kanwit 2025).  

From this perspective, code-mixing and variation are not residues of incomplete 

acquisition but structural features of the linguistic experience of speakers shaped by 

endogenous multilingualism, mobility, and resettlement. Two implications follow: the need 

to move beyond evaluative grids based on target-like versus non-target-like forms, adopting 

criteria that recognize legitimacy, communicative function, and developmental impact of 

practices in use; the implementation of pedagogies that valorize experiences, repertoires, 

and sociolinguistic competences accumulated across migratory trajectories, transforming 

them into resources for learning Italian. In this perspective, we present preliminary results 

from a broader investigation on the persistence of analytic constructions (Bernini 2003), 

defined by the use of a support verb (specifically the copula or ‘to do’) combined with a bare 

lexical form (e.g. sei lavora ‘lit. you are work, i.e. you work’; fare cucina ‘lit. to do kitchen, i.e. 

to cook’), among learners with diverse L1s and L2s, in continuity with Mocciaro (2025) and 

with Albanesi & Lorenzová (this conference).  

The case study involves ten recently arrived multilingual young migrants with low 

schooling, from Sub-Saharan Africa, North Africa, and Bangladesh. They attended a 

plurilingual literacy course at ItaStra fostering parallel acquisition of reading and writing skills 

across multiple languages (D’Agostino et al. forthcoming). Unlike other studies, our data 

concern learners with different L1s and more than one L2. The analysis concerns 

mistilingual interactions, and focuses specifically on Italian, English, and French—the 

languages most salient in the observed fluid continua—to trace when and how analytic 

constructions emerge and persist, how they interact with synthetic constructions, and to 

what extent they transfer across learners’ other idioms. After outlining learner profiles, 

teaching model, and classroom ecology, we describe research procedures (interaction 

types, task design) and analyze a corpus of several dozen mistilingual, semi-spontaneous 

productions, collected in class through micro-tasks, two months apart (≈90 hours of 

coursework). 

 

Acknowledgements: This contribution is part of the PRIN2022 project “Young new 

migrants, multilingual spaces and Italian non native language between spontaneous and 

guided learning”, prot. 2022FFPSBY. 
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Emma Milano 

(University of Naples Federico II) 

Dynamics of variation and fossilization in the spoken Italian of some 

adult Filippino migrants in Naples with different sociolinguistic 

background 
 

The study presents the results of a longitudinal investigation on variation and fossilization 

dynamics in L2 Italian of a sample of Filipino women who immigrated to Naples starting 

from the 1990s (differing in age, education, length of stay in Italy, migratory project and 

migratory flow). The research involved three survey phases (2012, 2016 and 2022) 

collecting texts using free and semi structured interviews, integrated by ethnographic 

observation. In this contribution we focused on nominal morphology management.  

Research on the grammatical knowledge of second language speakers has very 

often focused on the development of properties associated with the verbal domain, in 

recent years there has been growing interest in the L2 acquisition of properties of the 

nominal domain. Grammatical morphemes and functors, such as nominal inflections and 

determiners, are notoriously difficult for adult L2 acquisition. Articles are among the most 

problematic areas of the nominal morphology. The development of this linguistic category 

is in fact very slow in the early stages of acquisition and appears dominated by notable 

and persistent variation even in advanced learners. Not surprisingly, articles are among 

the elements easily subjected to fossilization (see White 2003, Han 2010). The acquisition 

of articles in L2 Italian becomes even more difficult where the L1 is structurally very distant 

from Italian, such as in the case of the Filipino migrants in our sample.  

We focused on the uses of articles, examining morphological and semantic- 

pragmatic characteristics of the definite and indefinite articles on one hand, and the 

presence and distribution of any anomalies in form and use as well as omissions of articles 

https://www.mdpi.com/2226-471X/10/4/64?utm_source=chatgpt.com


 22  
 

on the other. The study was conducted based on the multifactorial approach proposed by 

Han (2004) and is inspired by the principles of variation of complex systems dynamic 

analysis by de Bot, Larsen-Freeman (2011). While this is an area characterized by the 

presence of strong variability and instability, the analysis allowed us to identify some 

trends. In some aspects of article management (omissions, overuses, misuses) the 

migrants showed a behavior that seems to be associated with different sociolinguistic 

characterizations, and which confirmed the hypothesis of a possible relationship between 

sociolinguistic background and this area of morphology. The semantic/pragmatic analysis 

of the article’s uses (see Ekiert 2010) have shown instead some trends which characterize 

the acquisition paths of all our migrants and highlight the coexistence, in the same sector, 

of areas of both uncertainty and safer management. 
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Giulia Pizzolato 
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Gender and language education: an intersectional perspective on Italian 

L2 courses for migrant women 
 

This contribution investigates the relationship between language education and gender, 

moving beyond the school’s role in shaping gender roles (Uliveri 2022) to consider how 

gender intersects with access to education and the structure of second language teaching 

practices. The focus is on adult migrant women - especially mothers - who arrive in Italy 

from countries labeled as “developing” or “poor” by European Union and who are enrolled 

in Italian L2 programs.  

These learners are subject to multiple, overlapping, and interrelated forms of 

discrimination based on gender, race—understood as geographic origin—and class, 

closely linked to their migratory trajectories—often affected by their so-called “ontological 

vulnerability” (Pinelli 2024; Rigo 2022)—and the condition of being “an immigrant”. Such 

intersecting oppressions are reproduced in formal educational settings, particularly in 

Provincial Centers for Adult Education (CPIAs), where access to language education is 

regulated by national integration policies (Pizzolato & Pongiluppi 2025). CPIAs are located 

at the intersection of two policy logics: restrictive migration control and neoliberal 

educational reform. Their operations reflect and reproduce the priorities of both the 

Ministry of the Interior and the labour market. These priorities shape curricula, funding 
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structures, and the internal dynamics of school communities, often at the expense of 

pedagogical innovation and democratic participation. 

Feminist scholarship and gender studies applied to language education have 

highlighted the existence of stratified gatekeeping practices (Pavlenko & Piller 2007) that 

disproportionately affect women. Among these, motherhood emerges as a critical barrier: 

full-time caregiving responsibilities often prevent attendance in courses, and there is 

currently no institutional support or regulatory framework that accommodates students with 

children. As a result, schools remain largely unprepared to address this issue, which is still 

underrepresented in public, institutional, and academic discourse. 

Based on qualitative observations and teaching experience in various educational 

settings—including Provincial Centres for Adult Education (CPIA) and “women-only 

schools” —this paper adopts an intersectional approach to analyze the mechanisms of 

exclusion and predetermined positioning that shape these women’s experiences in 

language education. It argues for the need to integrate gender-sensitive and socially 

responsive pedagogical frameworks into adult L2 instruction for migrant populations.  
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